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Cottesmore St Mary Primary School  
Pupil Premium Strategy 2021-22 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help 
improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of 
pupil premium had within our school.  

School overview 

Detail Data 

School name Cottesmore St Mary 

Number of pupils in school  419 [Sept 19] 

Proportion (%) of pupil premium eligible pupils 17% 

Academic year/years that our current pupil premium strategy plan covers (3 year plans are 
recommended) 

2021-22, 2022-23, 2023-24 

Date this statement was published Dec 21 

Date on which it will be reviewed April 22 

Statement authorised by Rachel Breen  

Pupil premium lead Cath McLoughlin  

Governor / Trustee lead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 98, 495 

Recovery premium funding allocation this academic year £10,295 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£108,790 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high 

attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, 

including progress for those who are already high attainers.   

We will consider the challenges faced by vulnerable pupils. The activity we have outlined in this statement is also intended to 

support their needs, regardless of whether they are disadvantaged or not.  

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. 

This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ 

attainment will be sustained and improved alongside progress for their disadvantaged peers.  

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not 

assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel.  

To ensure they are effective we will:  

- ensure disadvantaged pupils are challenged in the work that they’re set  

- act early to intervene at the point need is identified  

- adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of 

what they can achieve  

 

Our intended outcomes feed into our school development plan and therefore remain at the heart of our improvement journey. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 ATTAINMENT and PROGRESS 

Low attainment and slow progress rates made by pupil premium children. The children have gaps and misconceptions and 
find it difficult to retain/recall prior knowledge.  

Writing 

Assessments, observations and discussion with pupils show that writing attainment and progress for disadvantaged 
pupils is significantly below that of their peers across the school.  

Maths 

Assessments, observations and discussion with pupils show that maths attainment and progress has dropped over the 
pandemic and is below that of their peers across the school in 4 out of 7 year cohorts.  

Reading  

Assessments, observations and discussion with PP pupils show that reading progress has slowed over past 3 years and is 
now below peers  

Early Years  

Baseline assessments [Sept 2021] show that attainment on entry in reading, writing and maths is significantly lower for 
disadvantaged pupils than their peers. 

Reading 42% peers 82% 

Writing   29% peers 82% 

Maths    57% peers 92%   

2 WELLBEING  

Assessments, observations and discussions with PP pupils and families have identified social and emotional difficulties, 
including mental health issues.   

3 ATTENDANCE 

Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils. Attendance 
data over the last 3 years indicates that persistent absence among disadvantaged pupils has been 10% higher than peers.  

2018-2021 PP with persistent absence [lower than 90%] was 18% 

Whereas for the same period, persistent absence amongst their peers was 8.6%.   

4 ENRICHMENT and EXTRA-CURRICULAR ACTIVITIES  

Pupils have limited experiences beyond their home life and immediate community.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been 

achieved. 

Intended outcome Success criteria 

For writing progress of PP pupils to be in line with national and 
peers by Summer 2024 

KS2 writing outcomes for PP pupils in  

2023-24 show that more 68% [national average], reach the expected standard 
and is in line with, or better than, peers.  

For progress of PP pupils in maths to be in line with national 
figures and with peers by Summer 2024.   

KS2 maths outcomes for PP pupils in  

2023-24 show that more 67% [national average], reach the expected standard 
and is in line with, or better than, peers. 

For progress of PP pupils in reading to be in line with national 
and peers by Summer 2024  

KS2 reading outcomes for PP pupils in  

2023-24 show that more 62% [national average], reach the expected standard 
and is in line with, or better than, peers. 

For PP pupils in Reception to make accelerated progress in 
reading, writing and maths and to be in line with peers by 
Summer 2024  

Exit data for Reception shows that PP pupils have made accelerated progress 
in RWM, based on their starting points.  

Mental Health and Wellbeing  

To achieve and sustain improved wellbeing for all pupils in our 
school, particularly our disadvantaged pupils.  

 

Sustained high levels of wellbeing from 2024/25 demonstrated by:  
- qualitative data from pupil voice, pupil and parent surveys and teacher obser-

vations  
- a reduction in disadvantaged pupils’ unhelpful behaviour choices  
- a reduction in the number of referrals for anxiety and trauma  

 

To achieve and sustain improved attendance for all pupils, 
particularly our disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

- the overall absence rate for all pupils being no more than 10%, and the at-
tendance gap between disadvantaged pupils and their non-disadvantaged 
peers being closed or significantly reduced  

- the percentage of all pupils who are persistently absent being below 10% 
and the figure among disadvantaged pupils being no more than 5% lower 
than their peers. 

Engagement and participation 

Access to extra-curricular and enrichment 

- All pupils have equal access to broad and balanced, coherent and well 
sequenced curriculum  

- PP pupils have access to subsidised 1:1 music lessons.  

- PP pupils have access to a subsidised place in one after school club each 
term.  

- PP pupils have free access to 1 club per term in addition to Breakfast Club 
place.   

- PP pupils offered financial support to meet the cost of school trips, including 
residential.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges 

listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £60,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of Rising Stars standardised 
diagnostic assessments and the Shine 
intervention package.  

Training for staff to ensure assessments 
are interpreted using gap analysis tool.  

Standardised tests can provide reliable insights into the specific strengths and 
weaknesses of each pupil to help ensure they receive the correct additional support 
through interventions or teacher instruction: 

Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment 
Foundation | EEF 

1  

Buy in specialist intervention teachers so 
that class teachers are free to take 
masterclasses to close gaps  

  

Mastery learning approaches aim to ensure that all pupils have mastered key concepts 
before moving on to the next topic – in contrast with traditional teaching methods in which 
pupils may be left behind, with gaps of misunderstanding widening. Mastery learning 
approaches could address these challenges by giving additional time and support to 
pupils who may have missed learning, or take longer to master new knowledge and skills. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/mastery-learning 
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Enhancement of our maths teaching and 

curriculum planning in line with DfE and 

EEF guidance through the Mastering 

Number programme through Sussex Maths 

Hub, to enrich KS1 Maths provision. 

We will fund teacher release time to embed 

key elements of guidance in school and to 

access Maths Hub resources and CPD 

(including Mastering Number  training). 

The DfE non-statutory guidance has been produced in conjunction with the National Centre 

for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 

Maths_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)  

The EEF guidance is based on a range of the best available evidence: 

Improving Mathematics in Key Stages 2 and 3 

1 

- LC Leads work with their teams to 
ensure further focused and effective 
professional development [coaching, 
mentoring and lesson study] for all, 
leading to improvements in the 
teaching of the curriculum.  

- Purchase of Alex Bedford’s Pupil Book 
Study materials; approach to 
monitoring QFT  

- Training for staff to ensure principles 
underpinning PBS approach are 
understood and adhered to. 

Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, re-
search tells us that high quality teaching can narrow the disadvantage gap. Promoting ef-
fective professional development (PD) plays a crucial role in improving classroom practice 
and pupil outcomes. 
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-develop-
ment/EEF-Effective-PD-Recommendations-Poster.pdf 
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Purchase approved texts and fund release 
time to embed key elements of ‘Talk 
Through Stories’ 

Vocabulary is a strong indicator of reading success (National Literacy Trust, 2017). We 
know from research that the size of a child’s vocabulary is the best predictor of success 
on future tests. Children with a poor vocabulary at five are four times more likely to 
struggle with reading in adulthood. "Talk Through Stories" is planned specifically and 
systematically to develop and deepen children’s  

vocabulary so that they can understand the books they will soon be able to read for 
themselves. 

Oxford Language Report | Oxford University Press | OUP 
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Continuing professional development 
for all staff in embedding excellent 
teaching of systematic synthetic 
phonics across the school.  

 

Phonics approaches have a strong evidence base that indicates a positive impact on the 
accuracy of word reading (though not necessarily comprehension), particularly for disad-
vantaged pupils:  

Phonics | Toolkit Strand | Education Endowment Foundation | EEF  

1 

Improve the quality of mental health and 
wellbeing learning. 
 

MHWB  approaches will be embedded into 
routine educational practices and 
supported by professional development 
and training for staff. 

There is extensive evidence associating childhood mental, social and emotional skills with 
improved outcomes at school and in later life (e.g., improved academic performance, 

attitudes, behaviour and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf (educationendowmentfoundation.org.uk) 

 

2 

 

 

 

 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Recommendations-Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Recommendations-Poster.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £38, 000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

- Develop Wave 2 interventions to 
provide targeted, structured 
interventions across the whole school 
using PP and catch up finding.  

- Interventions monitored and evaluated 
by Assessment Lead 

- Buy in extra TA support to deliver 
afternoon interventions with targeted 
intervention groups. 

- Staff training in delivery of interventions   

Tuition targeted at specific needs and knowledge gaps can be an effective method to 
support low attaining pupils or those falling behind, both one-to-one: 

One to one tuition | EEF (educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF 

1 

Additional phonics sessions including 
across KS2 targeted at disadvantaged 
pupils who require further phonics support.  

 

This will be delivered in collaboration with 
our Phonics Consultant.  

Phonics approaches have a strong evidence base indicating a positive impact on pupils, 
particularly from disadvantaged backgrounds. Targeted phonics interventions have been 
shown to be more effective when delivered as regular sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | Education Endowment Foundation | EEF 

1 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £11, 000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding principles of good practice set 
out in the DfE’s Improving School 
Attendance advice. 

This will involve training and release time 
for staff to develop and implement new 
procedures.  

The DfE guidance has been informed by engagement with schools that have significantly 
reduced levels of absence and persistent absence. 

3 

To ensure pupils eligible for pupil premium 

receive emotional support if appropriate  

- Offer PP children counselling sessions if 

appropriate  

- Buy in services of counsellor 

- Pupil feedback and quality assurance 

Counselling and related interventions are aimed at improving the mental health children. In 

the educational context they are linked to learning, achievement, attendance and behaviour 

[DfES 2001, DfES 2003, Ofsted 2004]. 
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Enrichment and Extra-Curricular 

- All children in school to be given 
opportunity to participate in activities 
which enhance and broaden the 
curriculum and their learning 
experiences.  

- This will be achieved through 
subsidised access to curriculum 
enrichment activities, after school 
club funding (3 clubs per year) and 
subsidised access to the residential 
for year 5 and year 6 PP children.  

 

Provision of a range of initiatives to extend children’s experiences see www. 
Gov.uk/publications/the-pupil-premium-how-schools-are-spending-the funding-successfully. 
Education Endowment Trust Toolkit 

4 

 

Total budgeted cost: £109, 000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

 Our internal assessments over the period 2018/19 to 2020/21 suggested that the performance of disadvantaged pupils has remained 

below their peers over the past 3 years in key areas of the curriculum.  Attainment in writing has remained significantly below, at 20% 

below peers.  However, the attainment gap in reading has narrowed for disadvantaged pupils over the past 3 years.  

The progress of our disadvantaged pupils has slowed in key areas of the curriculum. Despite being on track during the first year 

(2018/19), the outcomes we aimed to achieve in our previous strategy by the end of 2020/21 were therefore not fully realised.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which disrupted all our subject areas to 

varying degrees. As evidenced in schools across the country, school closure was most detrimental to our disadvantaged pupils, and 

they were not able to benefit from our pupil premium funded improvements to teaching and targeted interventions to the degree we 

had intended. The impact was mitigated by our resolution to maintain a high quality curriculum, including during periods of partial 

closure. 

In Reception, the performance of our disadvantaged pupils was below their peers and the gap was widening over the past 3 years. In 

our current cohort, baseline data suggests that the disadvantaged pupils have lower starting points than their peers.   

While overall attendance in 2020/21 has improved on the previous year, it has not returned to pre COVID levels.  Over the past 3 

years, persistent absence among disadvantaged pupils was 10% higher than peers. This is why attendance is a focus of our current 

plan.      

Our assessments and observations indicated that pupil behaviour, wellbeing and mental health were significantly impacted last year, 

primarily due to COVID-19-related issues. The impact was particularly acute for disadvantaged pupils. We used pupil premium 

funding to provide wellbeing support for all pupils, and targeted interventions where required. We are building on that approach with 

the activities detailed in this plan. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department 

for Education identify which ones are popular in England 

Programme Provider 

BETTER READING PROGRESS Brighton and Hove City Council 

Families Children and Learning (Education Standards and 
Achievement) 

 

FIRST CLASS @ NUMBER  Edgehill University 

 


