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Reading Policy Flow Chart for Teachers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 

Foundation Stage: Spring and Summer Terms 
Pupils are taught in four differentiated phonic groups across the year group for 30 minutes a day, 
including Speed Sounds Lessons for 15 minutes and Word Time, Ditties or Storybook Lessons for 15 
minutes. Any pupils not keeping up to have additional group work, one-to-one tutoring or move group. In 
addition, any pupils making good progress will move group. Anyone making weak or good progress will 
be flagged up by the class teacher to the Phonics Leader and a decision about interventions and 
movement then made. The Phonics Leader will track pupils’s progress through keeping a record of 
interventions and movement between groups. Towards the end of the year, all pupils will be assessed by 
the Phonics Leader in preparation for Year 1. 
 

 

All phonics lessons in the Foundation Stage and KS1 to be daily. A Phonics Leader will be free of 
teaching responsibilities at this time to follow a programme of child support and assessment. 
 
Foundation Stage: Autumn Term 
Pupils are taught as a whole class with the Teacher for the Autumn term for 20 minutes a day, including  
Speed Sounds Set 1 and Word Time lessons. Any pupils not keeping up to have additional five minutes 
group work or one-to-one tutoring. At the end of the Autumn term, pupils will be assessed by the Phonics 
Leader and Foundation Stage Teachers and placed into four phonic groups.  

 

Year 1 
Pupils are taught a daily phonics lesson, lasting 30 minutes. This will include Speed Sounds for 15 
minutes and a Storybook lesson for 15 minutes. Pupils will be placed in six differentiated groups across 
Year 1 and 2. Any pupils who join the school at a later date will be assessed by the Phonics Leader and 
placed in an appropriate group. The Phonics Leader will continue to track pupils’ movement through the 
programme. Pupils will be formally tested at the end of Year 1 in the statutory Phonics Screen, so from 
February, assessment also takes place to see how secure they are in the skills to pass this screen. Any 
pupils who are not on track to pass will receive 1:1 support. Any pupils who fail this test will receive 1:1 
support in Year 2 and will be retested at the end of Year 2. 
 

Year 2 
From September, pupils who have passed the Year 1 phonics screen and have been assessed as 
completing the RWI phonics programme will be placed in a Guided Reading group. Pupils who have not 
passed the Year 1 phonics screen or have been assessed as still needing to work within the RWI phonics 
programme will be placed in one of the appropriate Year 1 and 2 phonics groups. As more Year 2 pupils 
finish the programme, one of the groups will move to being another Guided Reading group. Pupils are 
taught a daily phonics or Guided Reading lesson, lasting 30 minutes. The phonics lesson will include 
Speed Sounds for 15 minutes and a Storybook lesson for 15 minutes. Any pupils who join the school at a 
later date will be assessed by the Phonics Leader and placed in an appropriate group. The Phonics 
Leader will continue to track pupils’ movement through the programme. Pupils who did not pass the Year 
1 phonics screen will be retested in June, so assessment regularly takes place to check they are on track 
to pass. Any pupils who are not on track to pass will receive 1:1 support. Any pupils who fail this re-test 
will receive 1:1 support in Year 3.  
 

Key Stage 2 
Any pupils in Years 3 and 4 who have not reached the standard at the end of the RWI programme will 
have 1:1 support. Any pupils who have failed the phonics screening retest at the end of Year 2 will also 
receive daily support or continue onto the LLSS programme. Pupils in Years 5 and 6 reading at a level 
below ARE will use the Fresh Start support programme. For all Key Stage 2 pupils, this will be in addition 
and not replacing their normal literacy lessons. All Key Stage 2 pupils take part in daily guided reading 
sessions as outlined in this policy. 
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1. Overarching aims 

Taken from the National Curriculum English programmes of study: key stages 1 and 2: 

The programmes of study for reading at key stages 1 and 2 consist of two dimensions:  

- word reading  

- comprehension (both listening and reading).  

 
It is essential that teaching focuses on developing pupils’ competence in both 
dimensions; different kinds of teaching are needed for each.  

Skilled word reading involves both the speedy working out of the pronunciation of 
unfamiliar printed words (decoding) and the speedy recognition of familiar printed 
words. Underpinning both is the understanding that the letters on the page represent 
the sounds in spoken words. This is why phonics should be emphasised in the early 
teaching of reading to beginners (i.e. unskilled readers) when they start school.  

Good comprehension draws from linguistic knowledge (in particular of vocabulary and 
grammar) and on knowledge of the world. Comprehension skills develop through pupils’ 
experience of high-quality discussion with the teacher, as well as from reading and 
discussing a range of stories, poems and non-fiction. All pupils must be encouraged to 
read widely across both fiction and non-fiction to develop their knowledge of themselves 
and the world in which they live, to establish an appreciation and love of reading, and to 
gain knowledge across the curriculum. Reading widely and often increases pupils’ 
vocabulary because they encounter words they would rarely hear or use in everyday 
speech. Reading also feeds pupils’ imagination and opens up a treasure-house of 
wonder and joy for curious young minds.  

It is essential that, by the end of their primary education, all pupils are able to read 
fluently, and with confidence, in any subject in their forthcoming secondary education. 
 
At Cottesmore St Mary, we hope to follow this guidance, keeping in mind that a love of 
reading for all children that lasts throughout their lives is one of our central aims. With 
this in place, success in reading and the skills and accomplishment it brings with it 
should follow. 
 
 
Aims 

- To build on the child’s prior knowledge and early literacy experience. 
- To recognise and value the parents/carers role as prime educators in the pre 

school years and work together to develop the child’s reading skills. 
- To teach our pupils to become confident, independent reflective readers who 

read from a range of texts for a variety of purposes. 
- To deliver a structured and progressive whole school approach to the teaching of 

reading 
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- To create a reading culture by providing a rich language environment within the 
classroom and throughout the school. 

- To select appropriate resources to motivate, challenge and extend pupils 
effectively. 

- To identify pupils who require additional support and intervene at an early stage. 
- To monitor reading progress and levels of attainment closely. 
- To promote an ethos of achievement by setting high expectations. 
- To keep abreast of current educational thinking and practice. 
- Provide a rich and stimulating reading environment. 
- Enable children to read with confidence, accuracy, fluency, understanding and 

enjoyment. 
- Foster an enthusiasm for and love of reading for life. 

 
 

2. Overview of Reading at Cottesmore 
 
Class Reader 
To foster a real love of books, teachers should read at least one book per term aloud to 
the class. These can be linked to the class topic when appropriate. 
 
Parent Helpers 
Teachers encourage parent helpers to come in and read with pupils who are not on 
track to meet the expected standard. 
 
Book Banded Books 
Pupils in KS1 and early KS2 take book banded books home to practise their reading 
skills. These are books which pupils should be comfortable reading (can read >90% of 
words). Pupils’ book bands get passed on by teachers at the end of the school year but 
teachers/TAs should also assess at different points of the year using the Book Band 
Assessment document (see appendix). 
 

Book Band Conversion Chart 
 
New Book 

Band/ 

Colour 

Collins 

BIG CAT 

Oxford 

Reading Tree 

 

Old Cottesmore 

colour scheme  

Expected 

Year Group 

0 Lilac 0 Lilac Level 1 Grey R 

1 Pink 1A Pink A/ 1B Pink B Level 1+ Purple R 

2 Red 2A Red A/ 2B Red B Level 2 Green R 

3 Yellow 3 Yellow Level 3 Blue Y1 

4 Blue 4 Blue Level 4 Red Y1 
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5 Green 5 Green Level 5 Yellow Y1 

6 Orange 6 Orange Level 6 Orange Y1 

7 Turquoise 7 Turquoise Level 7 Lime Y2 

8 Purple 8 Purple Level 8 Brown Y2 

9 Gold 9 Gold Level 9 Pink Y2 

10 White 10 White Level 10 White Y2 

11 Lime 11 Lime Level 11 Black Y2 

12 Brown 12 Copper/ 13 Topaz  Silver Y3 

13 Grey 14 Ruby/ 15 Emerald  Silver Y4 

14 Dark 

Blue 

16 Sapphire  Silver Y5 

15 Dark 

Red 

17 Diamond  Silver Y6 

16 Black 18 Pearl  Silver Y6 

Note: When pupils reach the end of the lime book band they should be free readers. After that, each band 
from brown to black is a guide to the band for each year group. 

 

Bug Club 
To further support reading at home, pupils from Year 1 upwards are signed up to bug 
club, an online whole school reading programme that develops pupils’ reading and 
comprehension skills. These online books follow the same banding scheme as the 
books pupils bring home from school. 
 
Reading Journals 
In Foundation stage and KS1, pupils bring a reading journal in and out of school each 
day. This is used to record any reading done with an adult at home or at school (adult 
helpers, class teacher in guided reading session, etc.). 
 
Reading Events 
Every year we celebrate World Book Day by dressing up as our favourite book 
characters. We hold at least one D.E.A.R. (Drop Everything and Read) session each 
year. In conjunction with this event, we ask pupils to bring in pictures of themselves 
reading in strange locations and give prizes to those with the most interesting entries. 
Our Annual Poetry Performance Competition also has a big impact on reading with 
pupils encouraged to read poetry at school and at home when choosing a poem to 
perform. 
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3. Reading Environment 
 
Book Corners 
Each classroom has a Book Corner, a special area of the room dedicated to inspiring a 
love of reading. These have a rich variety of books and offer pupils a quiet and 
comfortable place to go and get lost in a book, developing their English skills in the 
process. 
 
Book Corner Essentials • It should be welcome and enticing (posters, pictures, fairy lights, netting, themes, 

etc.) 
• It should be neat and tidy (the responsibility of book corner monitors) 
• It should have comfortable seating (cushions, rugs or beanbags 
• The book collection should be varied with books split into fiction and non fiction. 

 

Book Corner Desirables • Photos of recent reading events i.e. World Book Day or DEAR 
• Small selection of good-quality children’s magazines, newspapers, comics 
• Area for Birthday Book donations 
• Class collections of poetry, stories and newspaper articles 
• School or class ‘author of the term’ display 
• Small role-play area linked to topic 
• Books moved / rotated within year group occasionally to freshen up shelves 
• A recommended section for books the pupils love 
• Book reviews as written by pupils 
• Ideas and resources for independent activities (character description, book quiz, 

etc.) 

 
 

4. Guided Reading Structure 
 
Reception and Year 1 pupils will have a different text each week – using Collins Big Cat/ 
real books from Guided Reading sets. Years 2-6 will aim to read at least six books over 
the year with each group. These should be top quality texts that when all added 
together will mean the children leave Cottesmore with experience of a good library in 
their minds. To ensure that each pupil reads at least six books, you may need to 
prepare ten books altogether (see example below). If there is a great disparity between 
the abilities of the children, you may need to add others. 
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E.g. 
Book 1 
 
 
LA A1 

Book 2 
 
 
 
LA A2 

Book 3 
 
MA A1 
 
LA S1 

Book 4 
 
MA A2 
 
LA S2 

Book 5 
 
MA S1 
HA A1 
LA 
Su1 

Book 6 
 
MA S2 
HA A2 
LA 
Su2 

Book 7 
 
MA 
Su1 
HA S1 

Book 8 
 
MA Su2 
HA S2 

Book 9 
 
 
HA Su1 

Book 10 
 
 
HA Su2 
 

 
The texts do not need to be topic related – it is more important that they are at a 
suitable level for the children and that they are great books that will inspire reading. 
 
This will cover 3-4 weeks of guided reading each half term. This leaves time to include 
extracts in the cycle or to include some whole class teaching. If a teacher wants to fit in 
more books, this is also possible. Teachers can use resources such as Reading 
Explorers etc. 
 
Exemplar Guided Reading Timetable 
 
 Mon Tue Wed Thu Fri 

G
ro

up
 1

 

Pre-reading 
task 

Read with CT Follow-up 
Comprehension 
Box 

Extra Activity 

G
ro

up
 2

 

Extra Activity 
Pre-reading 
task 

Read with CT Follow-up 
Comprehension 
Box 

G
ro

up
 3

 

Comprehension 
Box 

Extra Activity 
Pre-reading 
task 

Read with CT Follow-up 

G
ro

up
 4

 

Follow-up 
Comprehension 
Box 

Extra Activity 
Pre-reading 
task 

Read with CT 

G
ro

up
 5

 

Read with CT Follow-up 
Comprehension 
Box 

Extra Activity 
 

Pre-reading 
task 

 
Pre-reading task 
The pre-reading task is to prepare the children for working with the teacher. So for 
example, if the skill taught is choosing language that adds to the meaning of a 
sentence, then the pre-reading task can prepare children for that. 
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Read with CT 
- CT makes explicit reference to the strategies children will use to decode and 
comprehend.  
- CT listens to individual children as the others read quietly to themselves. 
- CT discusses the skill being taught, explaining and questioning as appropriate. 
- CT evaluates their learning at the end, making notes on the plan on potential areas to 
focus on next time. 
- CT records simple evaluations on each pupil in regards to the skill taught (e.g. not 
understanding = one side of a triangle, needs more practice = two sides of a triangle, 
can achieve the skill = full triangle).  
- CT explains follow-up task. 
 
Follow-up 
A consolidation activity based on the skill taught in the CT session. 
 
Comprehension Box 
This is self-monitoring with questions and answer sheets. The class teacher will need to 
keep an overview to check they are largely doing well. If not, it may be that the TA 
needs to work through the answers during the Extra Activity. 
 
Extra Activity 
This might be working with a TA, reading First News, Bug Club on the laptops, listening 
stations, free reading, etc. 
 
 

5. Guided Reading Planning 
 
Each year group has their own guided reading planning template 
(allstaff:\Literacy\Guided Reading\Planning) with their year group specific objectives 
taken from the National Curriculum. Teachers highlight the relevant objective(s) for each 
session. Teachers complete a different planning sheet for each session. Teachers use 
the KS1 and KS2 English Deep Marking Tip Sheets (see appendix) to support their 
planning and ensure that pupils are challenged with a range of question types (see 
Mount Cognito in appendix) 
 
 

6. Reading Assessment 
 
Teachers use a range of evidence when assessing pupils’ reading ability against 
National Curriculum objectives: 
 
- Comprehension tests 
- Guided reading books 
- Annotated guided reading plans 
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- Book band assessments 
- Benchmarking 
 
Teachers formally assess at the end of each term, recording achievement against year 
group specific reading objectives in Flic and also recording an overall judgement in 
SIMs. 
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APPENDIX 1 
 

LANGUAGE 
 
Staff and children at Cottesmore St Mary will use these terms to ensure the consistency 
of language used across the school. 
 
Blending: This skill is essential for reading. It’s when the individual sounds are run 
together so they make a word. Eg. /d/   /o/   /g/    is blended to become dog. This can be 
done orally so that children hear the sounds and say the word. It can be done by looking 
at the graphemes written down, knowing the individual sounds they make and putting 
them together, so reading dog. 
 
Digraph: This is a type of grapheme. It is a group of two letters together, used to make 
one sound. Eg. /ea/ as in tea. 
 
Fred Fingers: Fred is a puppet who says, reads and spells words in sounds. He never 
speaks in whole words, so the children copy him when they have to spell a word. Eg. If 
the word is moon, they know Fred would say it, “/m/, /oo/, /n/”. They know this is three 
sounds, so they hold up three “Fred” fingers. They say a sound for each finger and can 
then use this as a way of helping them to spell a word.  
 
Fred Talk: Fred is a puppet who says, reads and spells words in sounds. He never 
speaks in whole words, so the children have to do that for him. Eg. If Fred says, “/c/, /a/, 
/t/”, the children say “cat”. Fred Talk is used to practise blending.  
 
Grapheme: A letter or group of letters that is used to write one sound or phoneme. 
Eg. The sound /igh/ can be written using the grapheme igh as in knight, i-e as in knife or 
ie as in tie. 
 
Green words: These are words that are made up of graphemes that children have been 
taught. They are ‘go for green’ because children will be able to decode them using their 
current knowledge. Children use ‘Fred Talk’ to read and ‘Fred Fingers’ to spell these 
words. 
 
Phoneme: This is a single sound, usually articulated with one mouth movement. Eg. /c/, 
/ee/. In the phonics lessons, these will mostly be referred to as ‘Speed Sounds’, but 
children will also know the technical or proper name is phoneme. 
 
Red Words: These are common words with an uncommon spelling that children just 
have to learn by sight. Eg. said, the.  Some words start off as red and become green as 
the children’s phonic knowledge gets greater. Eg. she. In the past these words may have 
been referred to as key words or high frequency words. 
 
Root: The part of the word that gives the most meaning. Eg. cook in cooking and cooked. 
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Segmenting: This skill is essential for spelling.  It’s when a word is broken down into its 
individual sounds. Eg. I can say the word pig and hear it is made up of the sounds /p/   /i/   
/g/. This can be done orally so that children hear the word and say each sound. It can be 
done by saying the word, then writing down the individual sounds, so spelling pig. 
 
Split digraph: This is a type of grapheme. It is a group of two letters split up, used to 
make one sound. Eg. i-e as in knife. 
 
Speed Sound: An alternative way of saying phoneme. This term is used on a more daily 
basis. 
 
Syllables: A chunk within longer words. 
 
Trigraph: This is a type of grapheme. It is a group of three letters together, used to make 
one sound. Eg. /igh/ as in bright. 
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APPENDIX 2 
 

CLASSROOM RESOURCES 
 

 
CHARTS 
Every classroom and all other rooms used for teaching will have a speed sound chart on 
display. In the Foundation Stage and Year 1, it will be the Simple Speed Sounds chart. In 
the older classes, it will be the Complex Speed Sounds chart. Smaller copies of the charts 
will also be available for children to use at their tables during writing activities. In FS and 
KS1, they will also be available in the independent writing corners. 
 
FRED 
All teachers in the FS and Year 1 will have a soft toy character called Fred to use in 
phonics lessons and other story times. 
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APPENDIX 3 
 

English Deep Marking Tip Sheet KS1 
 

Creating 

 

• Make up your own sentence about anything you like. 

• Ca  ou thi k of as a  adje ti es fo  the o d …? 

• Can you write a sentence ith a elati e lause a out …? 

• Look at examples of sentence starters, create your own.  

• Change the sentence to add an adverbial starter. 

• What ould happe  if the e as o …? 

 

 

Evaluating • What have you done well? 

• How can you make it better? 

• Can you think of another word that means the same? 

• Which do you like the best? 

• What kind of writing is this? 

• Wh  do poets use …. I  thei  iti g? 

• Is that a strong adjective for this? Why? 

• Which sentence is best? Why? 

Analysing 

 

 

• Can you read it? 

• Can you check it? 

• Ha e ou used …? 

• How can you make a sentence more interesting? 

• Does this sentence make sense? 

• What is the difference between a question and a command? 

• What other examples can you think of? • What ould happe  if ou ha ged ….? 

• What othe  e a ples of … ha e ou seen? 

Applying 

 

 

 

• What fa ts ould ou sele t to sho …? 

• What questions would you ask during an interview? 

• Ca  ou thi k of so ethi g that is si ila  to  …? 

• What would you have done? 

• What ould ou use …fo ? 

• What could we learn from ____? 

Understanding 

 

 

 

• Whi h state e ts suppo t…? 

• Ca  ou e plai  hat is happe i g…? 

• What is the est a s e …? 

• Ca  ou gi e th ee easo s fo  …? 

• Can you explain ___ in your own words? 

• Ca  ou p edi t hat happe ed afte  …? 

• Why did ____ happen? 

Remembering 

 

• What are the mai  e e ts i  …? 

• What is…? 

• Ca  ou sele t …? 

• When did _____ happen? • Ca  ou list the th ee…? 

• Ho  ould ou sho …?                  Whe e does____ o e f o ? 

• Ca  ou defi e …?                             What does ____ look like? 

Who, what, why, when, omit, 
where, which choose, find, how, 

define, label, show, spell, list, 
match, name, relate, tell, recall, 

select. 

Compare, contrast, demonstrate, 
interpret, explain, extend, 

illustrate, infer, outline, relate, 
rephrase, translate, summarise, 

show, classify. 

Build, choose, construct, 
develop, interview, make sense 
of, organise, experiment with, 

plan, select, solve, utilise, model, 
identify. 

Award, choose, conclude, 
criticise, defend, determine, 

dispute, evaluate, judge, justify, 
measure, compare, mark, 

recommend, appraise, prioritise, 
prove, disprove. 

Build, combine, compile, 
compose, construct, design, 
develop, formulate, invent, 
originate, predict, solution, 
modify, adapt, elaborate, 

test. 

Categorise, classify, compare, 
contrast, discover, dissect, 
divide, examine, inspect, 
simplify, survey, test for, 

distinguish, list, relationship, 
function, motive, inference, 
assumption, conclusion, take 

part in. 
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APPENDIX 4 
 

English Deep Marking Tip Sheet KS2 
 

Creating 

 

• No  eate so e se te es of ou  o  usi g …. 
• Can you create an alternative ending to this story? 

• Create a scene to show what you think might happen next. 

• Create a heading for each picture in the book. (summarise) 

• Create a  alte ati e lu … 

• Create steps to success for a fantasy setting. • Create a descriptive paragraph that using figurative language to achieve 

personification. 

• What would happen if the ending changed? 

• What would happen if the sentence structure changed or the layout? 

 

Evaluating • Were there any surprises in the story? Why? 

• Why is brink a better word than edge? 

• How effective is this short sentence? Why? 

• Which fantasy world is best? Think of 2 books as a comparison.  

• A gue the e te t to hi h …. Is e ide t i  the story. 

• Defend your position about your side of the argument. 

• What would be a better opener? What effect does this have? 

 

Analysing 

 

 

• What do you think might happen next? • What type of story is this? 

• Which words or phrases show us that the character is upset? 

• What other fronted adverbials would work well here? 

• Analyse the structure of the paragraphs- what reoccurring themes emerge? 

• What is effective about this piece of writing? 

• What would happen if I started this sentence with an adverbial phrase? 

• What other examples can you think of to show the past progressive tense? 

 

Applying 

 

 

 

• Ho  ould ou sol e ___usi g hat ou e lea ed? 

• Ho  ould ou o ga ise __to sho  ….? 

• What app oa h ould ou use to …? 

• What fa ts ould ou sele t to sho …? 

• What questions would you ask during an interview? 

• Ho  ould ou appl  hat ou lea ed to de elop…? 

Understanding 

 

 

• Ho  ould ou lassif  the t pe of…? 

• Ho  ould ou eph ase the ea i g…? • What fa ts of ideas sho …? 

• Whi h state e ts suppo t…? 

• Can you explain what is happe i g…?    What is the est a s e …? 

Remembering 

 

• What is…? 

• Ca  ou sele t …? • When did _____ happen? 

• Ca  ou list the th ee…?   
• Ho  ould ou sho …? 

Who, what, why, when, omit, 
where, which choose, find, how, 

define, label, show, spell, list, 
match, name, relate, tell, recall, 

select. 

Compare, contrast, demonstrate, 
interpret, explain, extend, 

illustrate, infer, outline, relate, 
rephrase, translate, summarise, 

show, classify. 

Build, choose, construct, 
develop, interview, make sense 
of, organise, experiment with, 

plan, select, solve, utilise, model, 
identify. 

Award, choose, conclude, 
criticise, defend, determine, 

dispute, evaluate, judge, justify, 
measure, compare, mark, 

recommend, appraise, prioritise, 
prove, disprove. 

Build, combine, compile, 
compose, construct, design, 
develop, formulate, invent, 
originate, predict, solution, 
modify, adapt, elaborate, 

test. 

Categorise, classify, compare, 
contrast, discover, dissect, 
divide, examine, inspect, 
simplify, survey, test for, 

distinguish, list, relationship, 
function, motive, inference, 
assumption, conclusion, take 

part in. 



 16 

APPENDIX 5 
 

Mount Cognito 
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APPENDIX 6 
 

Book Band Assessment 
 
1 Pink 

 

Cat and Dog 

I am a dog. I am a big dog. I am a cat. I am a small cat. The dog 

went up. The cat went down. The cat and the dog went out. 

 

 

 

 

 

 

 

 

 

 

 

 

2 Red 
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Ben on the farm 

Ben went to stay on the farm. He went to the bar to look for 

eggs. He sa  a o . The o  said, No Eggs he e! . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3 Yellow 
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Do you like to jump? 

Let s go a d see ho is ju pi g. Who is ju pi g o e  the all? 

The cow is jumping over the wall. Do you like to hop, skip and 

run with friends? No, I love to jump like a frog. 

 

 

 

 

 

 

 

 

 

 

 

4 Blue 

 

A summer evening 

It was a warm summer evening. The sky was getting dark. The 

sun had begun to go down. It was nearly bedtime. The children 
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did not want to go to bed, so Mum and Dad read them a story 

in the garden. 

 

Kipper and Pig 

Kippe  as aki g di e  fo  his f ie ds. I a t a loll ,  said 

Pig. Not o , ou a  ha e a loll  late  he  ou ha e eate  

ou  sa d i h a d apple,  said Kippe . Please a  I ha e a 

heese sa d i h?  asked Pig. 

 

5 Green 

 

Well done, Sam! 

After play, when everyone was back in class, Miss Miller called 

Sam over. Sam walked slowly towards her, his heart thumping. 

Was it ti e to do so e eadi g? Do t o  “a ,  said Miss 

Mille . I o l  a t ou to do a ouple of these jigsa s fo  e.  

Tha k good ess,  thought “a , a d he did as he as told. 

You e safe o  
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At first he floated well, but the longer his journey lasted the 

colder and soggier he got, until only his head was left bobbing 

above the surface. Hattie was splashing about by the river 

trying to scoop up leaves when Watt drifted past. 

6 Orange 

 

Buster, Him and Me 

We ll go, Mothe ,  said the th ee little i e. The  tiptoed out 

of the mousehole. Closer and closer to the sacks they crept. 

Buster reached out a small, shaky paw towards the grain. 

Jaspe  sp a g! Eek!  said Me. “ ueak!  said Hi . The  

dashed for home, dragging Buster behind them. They tumbled 

head and paws into the mousehole, just as Jasper landed. He 

gla ed i  at the  ith o e g ee  e e a d s a led. I ll get ou 

e t ti e!  

 

 

7 Turquoise 

 

The School Trip 
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Toda  as the da  of the s hool t ip. Hu !  sa s “a . The 

oa h is he e.  

Do t ush,  sa s Mu , the e s ple t  of ti e.  Lu  a d “a  

are going to a big museum. Mum has given them some money 

to spend in the museum shop. Lucy is taking her new birthday 

a e a. Dad sa s I a  use up a hole fil ,  she tells he  

friend. 

Off e go!  said M s Jeffe so  thei  tea he . The oa h d o e 

off down the main road. Lucy and Same opened their 

lunchboxes. 

Ca  I s ap o e of  ho olate is uits fo  ou  isps,  asked 

‘i ha d. I e eate  e e thi g e ept  apple,  eplied Lu . 

 

8 Purple 

 

Rita in Rocky Park 

Lea e it to e said ‘ita.  ‘ita zipped alo g a aze of tu els. 

“udde l  she fou d the a  ahead as lo ked. Aha! As I 
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thought – a o k fall,  she said. “he lau hed he self o  the pile 

of rocks like a digger. In no time at tall she had burst through 

i to a  u de g ou d a e . Help, ‘es ue !  ied M  Higgi s. 

Ou  E il s falle  i  the lake! A d she s got he  foot aught 

betwee  t o o ks! A d the ate s isi g!  ‘ita di ed i to the 

water. She flexed her muscles and prised the rocks apart. Then 

she towed Emily to the bank and huffed her dry with her hot 

eath. Follo  e,  said ‘ita a d she led e e o e a k to the 

surface. 

 

9 Gold 

 

Mr String 

Mr Samuel String was a merry musicmaker. Every day he played 

very loud and very fast on his old violin. He was a clever 

musician, but he was very short-sighted and very forgetful. He 

was always getting into dreadful muddles. Mr String lived in a 

ramshackle old house. His proud landlady, Mrs Miranda 

Muskett, tried hard to keep her house ship-shape. One morning 
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an important looking letter arrived. Mr String opened it 

u iousl . Oooh,  good ess e!  he ied. Fo  the e  fi st 

time I am invited to play at the Royal Albert Hall. What a thrill! 

M  ‘o k Co e to  ill sou d good the e.  

 

10 White 

 

Judy and the Martian 

The engine had failed. The hatch opened and the Martian peered out. A 

Martian, I should tell you, is about three feet high and has webbed feet, 

green skin and eyes on the ends of horns like a snail. This one, who was 

three hundred and twenty seven years old, wore a red jersey. He said 

Bothe !  He had o l  passed his d i i g test the eek efo e a d as 

always losing his way. He was also an extremely nervous person, and 

felt the cold badly. He shivered. A car hooted and he scuttled behind a 

rubbish bin. Everything looked very strange and frightening. It began to 

rain. He wrapped himself in a newspaper but the rain soon came 

through that. 

11 Lime 

 

The Hodgeheg 
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Max could hardly wait for the next dawn. Something inside him said that today he 

would at last be successful in his quest, and outside him every one of his five 

thousand spines tingled with excitement. The more he thought of his 

conversation with Uncle B, the more he felt convinced that the answer to the 

problem lay with the small humans. Their crossing-place must be the safest. 

Follow them and he would find it. He waited until the family were fast asleep, and 

then blinking in the unaccustomed sunglight, he went along the path by the side 

of Number 5A to the front gate. He did not go under it but waited, watching 

beneath it. Already he learned that you could tell the age of humans from the size 

of their feet, and he settled himself to wait patiently until a pair of small ones 

should come past. 
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